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The Reading
Seeing the crowds, Jesus went up the mountain, and when he sat down, his disciples
came to him, and he opened his mouth and taught them.
“Blessed are the poor in spirit for theirs is the kingdom of heaven…
You are the salt of the world…you are the light of the world…love your
enemies…pray like this, ‘Our Father who art in heaven’…don’t be anxious about life”.
And Peter said “Do you want us to take this literally or should we contextualize it for
first century pre-modern non-Westernized Jews?”
Andrew said, “How many books did you use for that lecture and have you included
them in your bibliography with full references?”
James said, “Is this coming up in the exam at the end of the semester?”
Philip said, “Do you want us to memorize all these points?”
Matthew said, “Can you go over the third point; I didn’t have time to write it down”
Bartholomew said, “When you said that we should be lights in the world, did you
mean that we be like candles in the world or searchlights or these new halogen
bulbs?”
Judas said, “Do we all have to do this?”
John said, “I’m sorry, I think I dozed off; did I miss anything”
Thomas said, “I’ve got some questions”
Thaddaeus said, “Is it coffee time?”
One of the Scribes asked, “Jesus, what were your aims for this lecture?”
One of the Pharisees asked, “Jesus, what were your proposed learning outcomes?”
Herod asked, “Jesus, has this been passed by the Jerusalem University validation
board?”
Pilate asked, “Jesus, does this compare favourably academically with the teaching in
the Academy at Rome?”
Paul said, “What, no tongues?”
And Jesus…wept

Introduction
Jesus had a very clear agenda when he set up his learning programme…to create
disciples. Having established who he wanted to train and what he wanted them to be
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trained to do, he set about training them efficiently and teaching them content that
was relevant in a style that was appropriate. A question we rightly come back to from
time to time is, “Who are we creating in our programmes and are we succeeding?”.1
This week, thirty years ago, I came to Regents to teach; I was, by some way, the
youngest faculty member, aged just 31 and only out of Bible College six years myself.
I began to teach subjects that were set by the universities of Cambridge and London –
not especially relevant for our students or our own theological aspirations; but that’s
what you did back then. In time, I have seen major changes to our teaching ethos and
curricula, the introduction of our own degrees, undergraduate, postgraduate, and
doctoral. We have strategized, changed, planned and prayed ourselves into the
College we now are, moving campus twice in the process, changing our name and
changing principals five times, in my time, as well as replacing all our Faculty team
over the years – except for me! After all these years, I would like to offer some
reflections.

Pentecostals and theological education - the past
§ Short courses
For most of their existence, Pentecostal Bible Colleges have been the venues for
short term preparation for ministry, not places for exploration and contemplation.
Studies were not expected to last for longer than 2 years and were often much
shorter, the teachers often being successful or experienced ministers or
evangelists.
§ Focus on training for pastoral ministry
The major purpose for the establishment of such Colleges in the past was to
prepare people for evangelism and leading churches rather than for objective
enquiry and development of Pentecostal scholarship.2 McClung writes of study
conducted there as, “more experiential than cognitive, more activist than
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reflective, more actualized than analyzed”.3 Also, in the early days of
Pentecostalism, there was a strong belief in the imminent return of Jesus and
therefore to engage in extended periods of study was felt to be inappropriate.4
Similarly, in the (positive) quest for evangelism and pastoral leadership, education
has generally suffered; while church growth has emphasised the status of the
pastor/preacher, the teacher has often been marginalised. Kennedy makes the
valid point that “Pentecostals have historically focused their attention on
missionary projects rather than on establishing research institutions”5.
The focus was largely on “how to do…” funerals, weddings, prayer meetings,
leading people to receive the baptism in the Spirit… In this regard, it was
unwittingly following a Roman educational system where the emphasis was
training the student to complete a task, to know the basic rules, rather than to
experiment or investigate or explore truth.
§ Anti-intellectual tendencies
In the past, Pentecostalism exhibited significant anti-intellectual tendencies. In an
interesting empirical investigation, Kay demonstrates that, as recently as 1999,
36% of UK Pentecostal ministers had not received any formal theological training
while only 10% had gained a degree in theology.6 This reflects the anti-intellectual
tradition that has existed in Pentecostalism for much of its history. In recent years,
there has been considerable discussion by Pentecostals concerning the role and
development of Bible Colleges and Christian education7 and in some areas of the
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world, there has been a resurgence in the growth of Pentecostal Bible Colleges
and scholarship (India, Ghana, China, Asia).8 However, in other regions, this has
not been reflected, Sepulveda, for example, describing Chilean Pentecostals as still
exhibiting a “strong anti-theological, anti-academic prejudice”.9 Similarly,
Hedlund cautions against this tendency among some Indian Pentecostals10 as does
Ayuk of Nigerian Pentecostals,11 Larbi acknowledging that African “Pentecostals
would like to hide behind closed doors and pray instead of presenting the gospel at
the open market of ideas”.12 This propensity is often most espoused where the
leaders are less educated as well as where the perception of ministerial success is
viewed as being solely or significantly due to the Spirit.13 Furthermore, in general,
Pentecostals have preferred to live in contexts dominated by exclamation marks
rather than questions marks.
A number of reasons may be adduced for this tendency to limit the value of the mind
by some Pentecostals:
•

It has partially resulted from the historical roots of Pentecostalism, which
mainly attracted adherents from the working, and therefore less well educated,
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classes.

Furthermore,

early

Pentecostals

were

opposed

by

other

denominations, which were often populated by more professional, and better
educated, people.
•

It has also resulted from the belief that the Spirit is the sole interpreter of
Scripture; any competitor to his role has been viewed with suspicion.
Consequently, there has developed a reticence to credit the mind with
significant value as far as interpretation of the Scripture is concerned for fear
that it might militate against the work of the Spirit who has been given to lead
believers into truth.

•

It has also been prompted by the fact that those who were engaged in critical
biblical analysis for much of the twentieth century were reflecting liberal and
rationalist perspectives relating to the inspiration of the Scriptures and the
person of Christ, whilst exhibiting antagonism to the idea of a miracle
working God and a charismatic Church, inspired and empowered by the
Spirit. Because of the provenance of such individuals, it was largely assumed
that the fruit of their labour was to be ignored or condemned.14 Thus, they
were rarely interacted with and the notion of significant biblical analysis was
to lie dormant for most of the Pentecostal era. Because, of this, Pentecostals
lacked training in using literary analytical tools and they retreated into the
artificial security of assuming that they had the truth and that, because they
relied so much on the Spirit as their guide, no further discussion of the text
was needed.

Things have moved on…
There is an increasing recognition of the importance of teaching
In the early days of Pentecostalism, there was a strong belief in the imminent return of
Jesus and therefore to engage in extended periods of study was felt to be
inappropriate.15 Similarly, in the (positive) quest for evangelism, education generally
suffered; today, worship and the place of the emotions has been elevated but the place
of the intellect in worship has concomitantly been sidelined; also, while Church
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growth has emphasised the status of the pastor/preacher, the role of the teacher has
been marginalised.
However, the concept of teaching in Pentecostalism is being increasingly recognised
as crucially important to its wellbeing. This is particularly the case in regions where
revival has been a prominent feature for the past decades; there, the concern is that a
rapidly growing Church may implode as a result of shallow biblical traditioning.
Although theological reflection in the early decades of Pentecostalism was often
defensive, intermittent and narrow in scope, the more recent decades have seen a
marked increase in scholarship and exploration by Pentecostals of issues relating to
their theology, spirituality and history. Bowdle encourages this development, noting
that “Jesus is Lord of learning”.16
There has been a redeeming of the mind and scholarship
Historically, there has been a fear of the intellect by Pentecostals with regard to the
interpretation of Scripture. Indeed, for much of its history, the notion of a "Pentecostal
scholar" was an oxymoron and Pentecostals engaged in a pre-critical engagement
with the text (and many still do).17 For example, the willingness to interact with the
text whilst benefiting from some of the twentieth century methods of biblical
interpretation has only in recent years been accepted by some Pentecostals.18
However, it is precisely a careful use of the intellect that has increasingly been
recognised by most Pentecostals as holding significant value for its development and
protection from error.19 This is demonstrated by the development of graduate and
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postgraduate education for Pentecostals worldwide20 and a recent flurry of academic
journals21 dedicated to issues of interest to Pentecostals.
As lecturers, we are not simply engaged in providing data but also in allowing
students to think. I also like to think of my lectures as opportunities to engage with
where my students want to be - before they get there. Pentecostals are increasingly
redeeming the concept of scholarship, enabling and encouraging those who have been
so gifted to engage in it for the benefit of the Church, the development and training of
leaders22 and the exploration of truth.23 It is now much more acceptable to
acknowledge that one’s intellect is God given and that it can be used for the glory of
God in the context of teaching and research.24 Allied with the Spirit, a powerful
combination is anticipated. I do have a concern however, that the British Pentecostal
Church is slowing down in this regard compared to the Pentecostal Church in other
parts of the world, especially Asia and parts of Africa.
The value of exploration of truth has increasingly been recognised as having
great value in the process of learning
Colleges are increasingly recognising that they are not meant to be places where
sacred Pentecostal dogmas are safeguarded at the expense of encouraging students to
think about their beliefs. Learning needs to be more than simply receiving and
reproducing information. It is the exploration of truth (not simply of key concepts of
20
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one’s cultural or religious heritage). If a learning process exists solely to transmit and
reinforce a cultural and theological heritage, it cannot empower the learner to think
creatively, reflect independently and articulate transparently; it cannot ask the
awkward questions for fear of what answers may be raised.
It is a positive sign that Pentecostals are exploring their own histories objectively.
This sometimes results in painful discoveries but it demonstrates an integrity and
readiness to be less polarised and polemical in maintaining one’s distinctive
Pentecostal views. Increasingly, study is dialogical and contextual - far removed from
the programmed memorisation of biblical texts to undergird particular doctrines felt
to be important to the Pentecostal constituency concerned. Instead of seeking to
indoctrinate students with pre-determined ideas or truths, Pentecostal Colleges are
becoming centres where learning is facilitated and enquiry is encouraged in a Spiritinspired context where commitment to integrity, transparency and authenticity is
prized.
At the same time, whereas Pentecostal theology used to be taught using textbooks
written by Evangelical authors, which in some areas (the role of women in ministry,
supernatural phenomena, the inerrancy of the Bible) tended to gradually move
Pentecostal students away from their traditional values. Now, students are guided in
their explorations whilst benefiting from literature written by Pentecostal scholars. 25
We are privileged to be not merely transmitters of information so much as facilitators
of learning. An integral component of our responsibility as teachers is to help students
think. Care needs to be taken in this regard as the student should not be destabilised,
nor intimidated, nor feel that his/her perspective is necessarily suspect or to be
analysed ad nauseum. However, the opportunity to ask questions is to be sensitively
provided in a safe environment, whilst recognising that sometimes, the text may not
provide answers to our questions.
The context of learning in the Christian sphere is that of a God who, by definition is
inexplicable but who calls us to explore him. This eternal quest begins now and the
25
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student is to be encouraged to enjoy the journey. Similarly, the Bible is to be viewed
as a dynamic text that beckons the reader to research its contents and to be expectant
that fresh insights may be discovered. My role is to facilitate that process.
We teach with application
I say all that to propose this: With all the opportunities to advance our knowledge and
that of our students, to discover new truth, to explore God more, to learn about – so
much, we must not forget the heart of the students in our care. Our remit is not simply
to impart knowledge but also wisdom, not merely to deliver data but also to develop
character, not only to change incorrect beliefs but also to change unhelpful habits, not
only to help students create carefully structured theologies but also carefully crafted
lifestyles.
It is a challenging thought that although Paul encourages believers to renew their
minds, the Spirit chooses not to live in the brain but to take up residence in the heart –
the centre of a person’s volitional character. What is our emphasis in our education? It
should be the head and the heart. Universities teach to a syllabus; Bible Colleges have
another component as well – we teach a lifestyle, that represented by Jesus. I suggest
that the development of His character as well as His teaching in our lives and those of
our students needs to have a prominent place in our Colleges.
Three concepts dominate Western university education, namely, critical and
evaluative examination, disciplined research and orderly systems of learning offered
in a framework of teaching and critical enquiry.26 These are valid and laudable
concepts, they may be less relevant for Theological Colleges. They are often
methodologically associated with the cities of Athens and Berlin. I would like to add
two more cities – Jerusalem, the place where the Spirit guided the Jerusalem Council
in engaging with applied truth, and Antioch, where the Spirit commissioned Paul to
undertake mission activity. Pentecostal educators need to be alert to the danger of
offering a core curriculum that is static and not Spirit-engaged.
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Oprah Winfrey writes, “We have to steer our true life’s course…whatever our calling
is in life. The whole purpose of being here is to figure out what that is as soon as
possible, so you go about the business of being on track, of not being owned by what
your parents said, what society said, what other people think…your role is to exceed
other people’s expectations and be defined by your own”. Pentecostal educators need
to embrace the challenge of helping students fulfil their dreams and achieve their
objectives; they are to be facilitators in the process. But they cannot facilitate if they
are ignorant of the dreams of those in their care.
So our aim is to teach with application. This is because there is a great danger that
education has spawned a new breed of people…professional listeners. Even this is
speculative if the maxim is correct that “a lecturer is a person who speaks in someone
else’s sleep”. It has been estimated that, at any one time, only 25% of an audience is
actively listening to a preacher; are lecturers likely to achieve better results? If our
lectures involve people being talked at, the lecturer won’t be listened to.
Anna was just six years old; she loved playing school. “Why not play Sunday
school?” asked her mother. “No”, said Anna, “All we do there is sit and listen. We
don’t learn anything”. If lectures involve sitting and listening, we are living in a
dream world if we presume that students are always listening, let alone learning.
Lectures must be much more than simply spoken books; in fact, if a lecture simply
repeats information that is already included in a multiplicity of books, it is surely
advisable and cheaper to buy the books.
Plueddeman27 devised the rail fence model of education. As a rail fence is made up of
two rails held together by fence posts, so also educators must incorporate two
metaphorical rails in their education methodology. The top rail equals truth; the lower
one equals life and the role of the educator is to facilitate constant interaction between
them both. Truth without life will result in deadness while life without truth will result
in simplistic and short-lived experience. Harkness similarly speaks of the need of
having a “praxiological agenda”.28
27
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Thomas Fuller (1608-1661), English minister and writer, wrote, “The great end of life
is not knowledge, but action”. Much earlier, Seneca (4BC - 65AD), the Roman poet
and statesman, said, “As long as you live, keep learning - how to live”. Truth without
life and application will result in deadness, while life without truth will result in
simplistic and short-lived experience; both are necessary.
So, while Colleges seek to excel in the appropriation of truth, we need to be careful
that we do not assume that truth on its own will become life – it must be strategically
and intentionally applied. When Jesus taught, he did not simply speak but also he
demonstrated his message (thus, he did not simply offer facts about demons but
demonstrated by action what they were and how to deal with them). In this respect,
Lebar29 is right when he concludes that a student’s “growth is determined not by what
he hears, but by what he does about what he hears”.
We adapt to our audience
We must beware treating our students like giraffes…or like children. Jesus was
sensitive to the needs of his audience. He taught his disciples in bite sized morsels of
teaching, easily digestible, but also provided learning opportunities in the context of
continuous mission activity. He didn’t teach in a vacuum; he only taught that which
they needed to know at any given moment and he presented it often in snack form; and
when they were full, the feeding stopped.30 The crowds, disciples, the opposition,
enquirers - each were dealt with differently. Thus, in a situation of fear aroused by a
storm, he taught about trust (Matt. 8:23-27). When the disciples felt alone and
insecure, he taught them about the role of the Spirit as helper (Jn. 14:1-17). He
sparred with Nicodemus (Jn. 3:1-21) in a highly articulate, complicated and verbally
stylish, question and answer session that would have probably been too sophisticated
for the disciples.
In the following narrative (4:1-26), Jesus aroused a woman’s curiosity, displayed
supernatural knowledge about her and led her to himself through pictures of water
29
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and worship. To the Pharisees and their scribes, he offered acted dramas to help them
in their voyage of discovery. The question to be addressed consistently is how one can
apply aspects of his pedagogy to current teaching styles.31
Teaching in Pentecostal Colleges is often determined by the length of modules and
lectures; it is a constant challenge to ensure that students receive that which is right
for them. In order to teach them in ways that ensure that the teaching process is best
achieved, it is useful from time to time to reconsider the teaching programme (the
times of the teaching sessions, the time of day, the locations, setting, length of time of
the teaching, seating arrangements, light and heat). This might involve a paradigm
change away from learning how to teach, to learning more about learning in order to
teach.
Interestingly, Jesus taught wisdom (and how to develop it) more than he imparted
information (and how to enlarge it); “how” more than “what” was of interest to him
- “why” more than “when”; who you are more than what you know; who you can
become more than what you can retain. Closely allied to the content of his teaching
was its context.
The content was imparted in the context of praxis and practising - less knowledge and
more know-how; less information and more application, less intensive data
presentation and more inspiration and transformation; no notes and handouts but
hands-on-experience; less cerebral and more personal development; less intellectual
and more intuitive; not just the impartation of information but the directing of self
activity; pragmatic not idealistic; not only giving what he thought the person ought to
know but also giving what the person was capable of receiving (Mk. 4:33; Jn. 16:12).
Jesus is the best paradigm of brilliant pedagogy.
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The Church and the Academy
A symbiotic partnership needs to be strengthened between Colleges and church
constituencies who send students there in order to maximise the learning process for
all concerned, recognising the different emphases and expectations stressed by each.
The fear of being marginalized from the training of future leaders should cause all
involved in Pentecostal College education to reconsider that which they are offering
and its relevance.
The local church often functions as a hermeneutical context for the learning and
practice of the student. It can provide the College with the knowledge as to whether it
is providing that which the churches need; the Academy must never forget that it is
the servant of the Church (not its replacement) and that as such, it must prove its
value by helping the Church.32
Discussions between leaders of each institution therefore ought to take place
regularly for the purposes of listening to each other, understanding each other’s
priorities and to celebrate the fact that God has gifted each to the other. Practical
measures can be undertaken to facilitate support frameworks for the benefit of both;
this demands time, patience and sensitivity but will ensure that they do not miss each
other on the way. The danger otherwise is that there will be a clash of priorities
without the opportunity to recognise the value of the emphases of both the Church and
the Academy.
Lecturers need to offer themselves to churches to act as bridges between the College
and the churches. Colleges need to ensure that their communities understand that
they are biblically oriented. We need to help our churches reconnect with the Bible;
we need to reconsider the issues of “calling” and “vocation”.
Syllabi therefore need to be envisaged that reflect the needs of society and the Church
as well as students, rather than reflecting a model of the past that is assumed to be
normative but is rarely tested. Both groups need to talk to each other with ears open
wide. In particular, the increasing biblical illiteracy of theological students prior to
32
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their entry into theological colleges needs to be addressed; similarly, the aspiration of
encouraging theological contemplation in a robust, stimulating and practical way
needs to enhanced. At the same time, Colleges ought to proactively consider ways of
supporting learning and training processes that may be taking place in the churches
while celebrating their strengths for theological colleges potentially have great value
in “promoting deep knowledge, careful research, and critical evaluation of thought”
and do not, by default, restrict charismatic expression.33

Important factors in the learning journeys provided by Bible Colleges
We need to prioritize a context of spiritual formation
From earliest times, some Pentecostals and others have spoken in disparaging terms
of Bible Schools, describing seminaries as “cemeteries”, lampooning the degrees
earned and questioning their relevance or necessity. Although these comments have
often been exaggerations, nevertheless, some Pentecostal Colleges have lost their
expectation of the supernatural, their spirituality has been less clearly Pentecostal and
they have been less vocational.34 This has been in part due to the personalities and
gifts of those who have functioned in educational contexts but also due to the fact that
spirituality is the result of personal discipline, not facilitated specifically by the
lecturer.
Furthermore, many students have not benefitted from an adequate spiritual formation
in their local church prior to entering College; they come immature, damaged and
lacking the emotional and spiritual wholeness that would have enabled a positive
experience from the start. All these present challenges to us. Because of these facts, it
is even more important that Pentecostal Colleges provide a context for proactive
spiritual formation.35
When I first joined Regents, students were assumed to be walking with God – why
else would they come? Corporate devotional activities were not made mandatory
33
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because everyone went – why wouldn’t they? They didn’t come for a degree but
because they were called; they didn’t come wondering what to do because most of
them already had a sense of their destiny – or soon did. They came to College, often
as a result of significant personal sacrifice, because God had specifically broken into
their worlds and rearranged their planned objectives.
However, now, students are less categorised by a longstanding walk with the Lord,
less certain as to their future, have received less spiritual mentoring…or even basic
discipleship, have much less biblical knowledge and elastic standards of morality and
social, sexual and Christian behaviour. They are more driven by a desire to be
educated rather than to serve, more socially aware at a superficial level, less confident
in their walk with God, more associated with emotional immaturity, biblical
ignorance, social inadequacies, hurts, wounds, failures, and more sexual experience
than students of only a previous generation ago.
If we simply teach them data, they will simply receive a cerebral education; if we
simply give them facts, albeit biblical and theological facts, they will not become the
leaders that we would like. Nowadays, Western education is privileged to follow a
Greek model where time is given to exploring and investigating, where curiosity is
attempted to be satisfied; I relish the privileges that this model brings.
However, there is a danger in our emphasising these features, too often the character
of the student has not been strategically developed; so we are good at dealing with
their lack of knowledge but not so good at helping them in their spiritual
transformation. We cannot simply say that the local church should have sorted them
out before they come; the fact is that it hasn’t and it doesn’t. We have to be cognisant
of this.
There is a danger that theology can be taught in the absence of a spiritual framework.
As Hudson notes, education and training for ministry cannot be in the context of “a
disembodied spirituality”.36 In this respect, it may be appropriate to re-visit the topic
of “the call of God”, once the normal reason for people applying to Bible Colleges in
36
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order to encourage the value of recognising the role of God’s guidance in the
determining of one’s destiny.
I suggest that the learning experience must feed in to the spirituality of the student,
transform character, impart vision as well as provide the opportunity to learn.37 This
must start with the teachers themselves, McKinney encouraging “faculty to model a
desire for continual spiritual renewal”.38 It is often the lasting impact of the life of a
teacher that affects students more than the information they have gained from the
lectures. Also, the occasions where encounters with God are more likely, including
corporate worship, need to be centralised in the curriculum.39 You may want to
consider taking regular opportunities to gauge the spiritual “temperature” of the
College (students and faculty) and to re-visit the frameworks in place for the
development of the spirituality of the community (personally and corporately).
We need to intentionally provide a place for the Spirit
The best sermon is the one that may be defined as prophetic, that is to say, it includes
a particular word or becomes a personal word from God to the listeners. Even though
the preacher may not be cognizant of it, the individual hearer may receive it as a
specific communication from God.40 In the pedagogical process that occurs in
Pentecostal Colleges, there needs also to be an involvement of the Spirit and
recognition that the learning journey is a holy one in which the Spirit is present as the
great Teacher.41 Anderson calls for a “renewed focus on the role of the Holy Spirit in
terms of learning and spiritual formation”.42
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Hudson warns, “The ultimate irony is that the Spirit, that blows wherever he wills, has
been codified, systematised and analysed”43 whereas, more importantly, he needs to
be experienced and encountered. This need not be identified only in worship settings
but by an awareness that he desires to speak through the lecture, the learning journey,
the learners, the teachers, the questions, the probing analysis and the silence.
This calls for a particular type of learning environment. Teachers need to be Spirit-led
learners and model Spirit-controlled lives; they also need to recognise the Spirit’s
presence in the lives of their students, facilitating the students’ exploration of the
Spirit; finally, they need to give the Spirit the opportunity to be a guide and dialogue
partner in the learning process.
That which is fundamental to Pentecostalism is a personal, experiential encounter of
the Spirit of God.44 Pentecostals aim to know God experientially, whether it is via an
intellectual recognition of his being or an emotional appreciation of his character.45
It is this that best identifies the Pentecostal heartbeat. Christenson describes
Pentecostalism as “Christianity standing on tiptoe, expecting something to
happen”.46 Hollenweger deduces that Pentecostalism is best expressed as providing
an opportunity for believers to engage in “an adventure in fellowship with the Holy
Spirit and each other”.47
However, the Spirit is in danger of being marginalised and his ability to change the
lives of believers is being overlooked. Our Pentecostal DNA suggests that we desire
43
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encounters with the Spirit but our Pentecostal praxis indicates that such encounters are
narrowly focussed; in truth, most Pentecostal do not anticipate they will encounter the
Spirit often or much. Pentecostal Colleges need to embrace this challenge, explore
and reflect the remarkable Spirit to their students so that they can encounter the
teacher of truth and develop their relationship with him with consequences that are
potentially world changing.
We need to provide for the possibility of encounter with and experience of God
Groome comments on the two main terms used to describe Jewish teaching
methodology. Both (yārâh, yāda) may be used to define the concepts of teaching and
informing others. However, the latter carries with it the notion of learning via
experiential encounter with a given subject.48 Rice, building on these perspectives,
suggests Pentecostal educators should encapsulate their teaching in experiential and
dynamic forms.49 This will demand creativity on their part and even asking their
students how they learn best and adapting to their requirements. Teach with an
expectation, a strategy to encounter God, to experience something that will effect
change.
In this respect, may I suggest that we never lose sight of the centrally important place
of the Bible in our syllabi as well as our College life as an opportunity to encounter
God and be transformed in the process. When I joined Regents, I was asked to teach
Genesis, Isaiah, Minor Prophets, Luke, 1 Corinthians, Hebrews, as well as overviews
of the NT for first and second year students…the Bible was viewed as fundamentally
important.
Let’s beware that we do not become places where theology is our focus instead of the
Bible. Of course, our theology is located in the Bible but the Bible is not merely a
dictionary into which we dip for theological truth; it is not simply a database from
which we glean our dogma. It was intended to be the place where we dialogued with
and encountered God.
48
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For those of us who teach Bible, we must remember that ‘the Bible is associated with
activity and experience rather than viewed as a textbook of doctrine’.50 Traditionally,
Pentecostals have viewed the Bible as a collection of stories intended to lead a person
to God and to be transformed as a result rather than a database of dogma to be
discussed. It is less to be studied as an academic exercise and more to be seen as the
altar of sacrifice to which they bring their lives for renewal, functioning as a guide to
better relationships with God and others.
The Bible is thus to be viewed primarily as a place of encounter, an encounter with
the divine author.51 Ellington notes that Pentecostals expect ‘to encounter in the
Scripture the very words of God speaking directly to their needs and guiding them’.52
Let us not so clog the learning process that the transforming God is squeezed out of
speaking through his Word in our lectures (PNG U-tube).
The Bible was anticipated by early Pentecostals as being for the purpose of touching
its readers emotionally, not simply to teach them intellectually; to result in an
experience, not merely better exegesis; to facilitate an exposure of God not only an
exposition of truth. Their worldview was one that incorporated a dynamic God who
impacted his people – then and now.
Timothy Cargal speaks of the ‘immediacy of the text’;53 Pentecostals do not just want
to know what the text meant then but what it means now. Frank Macchia54 writes,
‘There is for Pentecostals a certain ‘present-tenseness’ to the events and words of the
Bible, so that what happened then, happens now’. Roger Stronstad concludes, ‘the
Pentecostal experience is a valid hermeneutical presupposition’.55 Similarly, Hattingh
states, ‘For the Pentecostal theologian, subjective experience is important not
because it becomes the grounds of faith, but because it is in this area that truth is
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realised’.56 Furthermore, he writes, ‘An objectivity which accepts a historical reality
by means of reason alone is deprived of that which the Bible proclaims’.57
As Kärkkäinen writes, ‘Experience came first; theology followed’58 while Jacobsen
concludes, ‘Pentecostal experience has been circumscribed by theology and
Pentecostal theology has been grounded in experience.’59 Often times, experience
bridges the text and its application and can inform one’s interpretation of the text.60
Thomas explores the Jerusalem council (Acts 15) and notes the value placed on
experience (the experiences of Peter, Paul and Barnabas with regard to Gentile
converts and the impact of the Spirit on them).61 Only after this is offered does James
refer to scripture (15.16-18), and that somewhat ambiguously (Amos 9.11-12) but
dynamically, in arriving at the conclusion to welcome Gentiles into the Church.
Let us re-embrace some of these emphases as best we can in order to hold true to our
Pentecostal tradition but also to reflect what is at the heart of God’s being – a desire to
encounter.
We need to plan strategically for the medium-distance future
I have just returned from teaching at the biggest Theological College in the Ukraine
(in 2013). They serve the Church in the Ukraine, Russia, Uzbekistan and other exsatellite Soviet countries to the East. The Evangelical Church in the Ukraine is just 23
years old. In the class of 50-60, only 2 had been Christians for more than 20 years.
There were a couple of interesting lessons that I learned.
Some years, they decided that they could no longer depend on visiting lecturers to
teach in the seminary and so they sent one of their students abroad. About 15 years
ago, Sergei came to Regents, studied at bachelor and master’s level, returned and
began to teach at the College with just one other lecturer. They had planned for the
future…the distant future. Now, they have more fulltime teaching faculty (12) than
56
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we do at Regents. Secondly, their lecturers are all under 45 years of age – they are
planning the future with the young Ukrainian church in mind. Thirdly, they are keenly
encouraging their tutors into further education opportunities – they are strategically
planning on developing the best faculty in Eastern Europe. I talked with two of them
concerning doctoral studies – they are planning for the future.
They also invest heavily in supporting the main purpose of the Seminary – which is to
provide a teaching base for the Church and the students. Their administrative staff
number much more than we have at Regents (2 librarians for a library half the size of
Regents – who work all the hours under the sun), 5 people involved fulltime in media,
IT, publicity, journalism, fundraising for the College (when there, they interviewed
me for 90 minutes for their tv/internet broadcasting, publicising the College), 2 run an
Academic Registrar’s department plus another admissions person, 3 people supervise
their Distance Learning programmes, 2 oversee their Masters programme…
How do they do this? It is not due to the expensive fees of the students – they pay
$500 per year each for tuition and board. They are motivated by the principle of
identifying their core mission (teaching and leadership development) and ensuring
that this is certainly facilitated. We have talked about this much over past years at
Regents. I think we need to carefully consider how we can identify and fulfil our core
reason for being in existence.
What I most important to our future – providing academic degrees or training leaders
or…? The answer may differ from institution to institution but the question needs to
asked and the answer fulfilled. Two suggestions for the future - We could seriously
invest in training children workers (as well as youth) for the largest unreached group
in the world is the children. We need to invest in supporting Churches and
denominations in the majority World where training of leaders and in the Bible is
crucially needed.
Make room for our lecturers to keep learning
Our roles as teachers demand that we continue to be learners; we should never stop
being learners (of our subjects and the communication of those subjects). Not only
should this process involve developing one’s knowledge through the traditional routes
22

of research and writing, it should also be given the opportunity to occur during the
lecture period.

•

Now, I take it as a given that teachers must model that they are learners too
and work hard at their craft. In learning, educators also need to be listeners,
learners as well as teachers, askers of questions not just providers of answers,
indulging in dialogue with fellow learners, not functioning only in a teacherpupil, expert-novice relationship but also in a Learner-learner relationship.
The role of the teacher is not simply to be an expert who gathers together everincreasing knowledge, some of which may be imparted to the listener; rather,
they are to be facilitators, learning as they teach.
One of the best stimulators to my own thinking and learning is the group of
students to whom I lecture at any given time. Not only do I learn from them
but also, as part of the educational process, it is important that they know that I
am learning from them when this occurs. Both lecturer and student are
partners in the learning continuum. However, time to be ongoing students,
developing their craft, is not always available. One is also aware of the fact
that the Spirit promises to be the teacher of believers and this promise is just
as relevant for the lecture as well as the sermon.

•

May I encourage my lecturing colleagues to hold tightly the aspiration to
become experts in your chosen fields; be the best you can be. When people are
looking for an author to contribute to a particular topic, let it be that they think
of you first. When they want a speaker to address a particular issue, develop
your expertise so that they email you first.
When a student wants to explore an ethical or theological issue or a pastor to
work through a pastoral dilemma or spiritual challenge, may they go to you
first. I am not advocating restrictive or snobbish, superior elitism but
encouraging you to harness the best that God has given you and give it to your
community and back to God, as the best that it can be.
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•

Maintain high standards of freshness. Some people will assume that once
lecturers have created a set of notes for the students that they simply replicate
them every year. We could do this (and sometimes we are forced to do this
because of time constraints) but I do not believe that this is being an authentic
teacher, for true teachers manifest a desire to learn in the present and not just
regurgitate what they have learned in the past.
Folk who do not come from an educational background often don’t understand
this aspiration and wonder what we do with our time; don’t let such thinking
on the part of others determine your own teaching aspirations. Rather adopt
the mindset of Kierkegaard (1813-1855) who said, “If God held all truth in
(the) right hand, and in (the) left hand held the lifelong pursuit of it, (God)
would choose the left hand”. An enthusiastic pursuit of one’s subject is crucial
to the learning journey.

•

So, take advantage of sabbaticals, conferences, extra reading, writing, and
meeting others who share your scholarly or vocational interests; plan your
future to develop your particular vocational or academic ambitions and
emphases. Learn to sensitively say “no thank you” to some opportunities that
do not benefit the development of your central calling. Be jealous for the gift
that God has given you, treasure it, guard it – to paraphrase Paul’s advice to
Timothy – God has given you a gift…keep it burning bright.

•

That involves sacrifice, discipline and study. Alexander Hamilton (1755-1804)
was an American Statesman who wrote these words, “Some give me credit for
being a genius. All the genius I have is this – when I have a subject in mind, I
study it profoundly. Day and night it is before me. My mind becomes
pervaded with it…the effort which I have made is what people are pleased to
call genius. Actually, it is the fruit of labour and thought”. My friend, Graham
Twelftree, once told me “to be a scholar, one can only be a scholar”.
Sherlock Holmes commented similarly to his fictional colleague Dr. Watson.
In response to Holmes again solving an intriguingly difficult case, Watson
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remarked, “My dear Holmes. How have you done it? I have heard all that you
have heard but have not achieved the miracle of solving the case. Why?”.
Holmes responded, “Ah, my friend, Watson, you have heard but you have not
hearkened; you have listened but you have not retained; you have relevant
facts that would fill a page but I have a life that is full of relevant facts”.
Although not all teachers are destined to be scholars exclusively, each of us can
aspire to be the best that we can be in our chosen discipline and thus act as role
models for anyone watching. Michelangelo (1475-1564), the Italian painter and
sculptor wrote, “If people knew how hard I work to gain my mastery, it would not
seem so wonderful at all”.
So, some suggestions…
Be creative and strategic
• Draw up an institutional educational philosophy
• Request each tutor to draw up a personal educational philosophy
• Aid your faculty to develop their knowledge and skills
• Have a 5 year blank-canvas day when you re-visit all you teach and do and see if
it can be improved
• Consider parallel tracks to fulfil the aspirations of the students
• Have annual reviews; ask “why do we do this?”, “could we do it better?”
• Identify your long term goals as an institution and target how they may be
achieved
• Share good praxis with each other, in and outside your institution
• Have students participate in the development of your vision and mission
• Give yourself permission to dream
• Play to your strengths
Conclusion
At the Teaching Research and Development Network annual symposium at the
University of Manchester, the keynote speaker was Professor Charles Engel. His
underlying proposition was, “the twenty first century will witness an escalation in the
frequency and gravity of changes that will affect society world-wide”. Change is here
to stay and educationalists must be prepared to embrace this fact, including the
challenges and the potential. How we deal with it will define our future. The evidence
of how successful we may be in this regard will be identified by how much we have
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been willing to change ourselves before we seek to change those who come and learn
with us and from us.
John Amos Comenius (1592-1670) was a Christian educator (the first who
popularised pictures in teaching) who has been described as the first modern educator.
He lived much of his life in poverty though was highly respected in Europe. Wisely,
Sweden asked him to reform their schools and England asked him to set up a research
College. His major work was entitled The Great Didactic. On the title page, he wrote
his objective - To seek to find a method of instruction, by which teachers may teach
less, but learners may learn more. I suggest that this must always be our aim and with
the help of our great teacher, the Spirit, we can hope to move in the right direction.
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